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INTRODUCTION

The purpose of my research is to:

* Study the ongoing problem of
the NYC public schools of unoclf

e Suggest a structural change t

* Explore parental rights during t
has been formed

e Explain the impartial hearing pro



THE PROBLEM

Many families in underserved communities:

- -_—

request a

-

private evaluation at NO COST T

. Do not understand their right to
how to attain an advocate at *littl

L d

up of their neighbors, with 10-30% bei ’
disabilities 3



LITERATURE REVIEW




THE KEY: THEORY OF COG

Theory of Cognition is the process of figuring

things as the key to understanding how they learn.’
Cognitive teaching & learning is what’s missing an
1.

. Response Intervention is not being explained

. The NYC DOE still believes that there is not enoug

The Committee on Special Education (CSE
disability; thus evaluated students who fit t
are generically classified as ‘Learning Disabl

What the law requires in regards to IEP sugges

stalling technique to delay student evaluations

Some schools are using what’s available oppose
the students disability

ec i

methodology, such as theory of cognition, advances the Iéa,

Disabled, classified students ;
. =

Less concern with input; more emphasis on the output



PROGRAM APPROACHES TO
COGNITION

1.

LINDAMOOD-BELL: A highly successful, evide

nce-based program, wit
utilizing theory of cognition through intensi individu ed programs.
Students exhibit a variety of learning challe
their business to include students on the/

ORTON-GILLINGHAM: An 80 year old vali

uses a direct and explicit,

. WILSON READING SYSTEM: Has 30 years of teaching

multisensory structured, sequential, dia
literacy. Instruction and new materials ar
the student -

TEACHERS COLLEGE READING & WRITING ﬂRogm:
stimulative auditory learning processes to address the re

appr Pﬁthing -
engths and weaknesses o

school aged children %

disabilities in grades 2-12 and adults, using an intensive s
International Dyslexia Association.



OTHER THEORY OF COGNI
CONSIDERATIONS

The following cognitive theories and .
rejected:

1. KOLB’S EXPERIENTIAL LEARNING
of concrete experience,
conceptualization, and active
increase the understanding of lea

a combinatiqn

tionMEsyact :
KEL ailed to




/OPINIONS OF

SUPPORTIVE & DISSENTING LITERAR!
.

COGNITIVE TEACHING & LEARNING
1. ACHIEVING SUCCESS FOR THE RESISTANT STUDENT: Author Joha?ﬂﬁ feels that
cognitive views of learning is a more productlv approach f dents. He states
“that at the heart of the cognitive appro teachmg and learning is the idea
that instead of focusing on the mechanic uage a d lecturing about facts and
information, teachers need to prowdw t will enable non-academic
exceptional students how to learn Tto le ssen 6). Additionally,
Johannessen warns that teachers who Use cogni proaches to learning will be

questioned by administrators, parents, students, and even peers because while itiis
a very effective way of teaching and learning, it is also unique.

2. THE EDUCATION OF CHILDREN WITH LEARNING DISABILITIES: Author Barsch
expresses that he is “completely against the idea of classes for students with
learning disabilities as full segregated units set apart from the rest of education” l
(Barsch 12)and that classroom separation should only be considered if there’s a*

T——
plan to mainstream the student back to general education - |




RESEARCH QUESTIONS
& HYPOTHESIS




RESEARCH QUESTIONS -/

1. IF MODELS FOR THEORY OF COG
THEY NOT WIDELY TAUGHT
SCHOOLS?

2. WHICH COGNITIVE PROGRAM W

3. WHAT WOULD THE PERFECT SET
WILLING TO TRY COGNITIVE LEAR

4. WHAT IS THE CORRELATION BETWEEN SPECI.
SCHOOL TO PRISON PIPELINE?



HYPOTHESIS

IMPLEMENTING THE RIGHT COGN
PART OF THE SPECIAL EDUCATION
WILL DRASTICALLY CHANGE THE
NYC STUDENTS ATTENDING P
COMMUNITIES AND CONTINUE
GRADUATION



METHODOLOGY




STUDY

QUANTITATIVE TOOLS USED FOR RESEARCH
« ACCOUNTABILITY DATA TOOL FROM WWW.DATA

QUALITATIVE DATA USED FOR RESEARCH
* ANALYSIS — COGNITIVE THEORY PROGRAI\I(If

 LINDAMOOD-BELL: LiPS PROGRA
&VERBALIZING

« ORTON GILLINGHAM FUNDATIONS
- TEACHERS COLLEGE READING & WRITING
« WILSON READING SYSTEM
« CASE STUDY — ALLA WALTERS (NAME CHANGE
» CSE-SCHOOL BASED SUPPORT TEAM EVALUATION o
- IEP DATA ; '
« IMPARTIAL HEARING OFFICER DECISIONS
« LINDAMOOD-BELL EVALUATION o :
* NYU CHILD STUDY TEAM ~ NEUROPSYCHOLOGICAL EVALUAJIQN



http://www.data.nysed.gov/

QUANTITATIVE & QUALITATI
AND A CASE STUDY CONZ

* INTERVIEWS WITH THE FOLLWIN D LEGAL
PROFESSIONALS (NAMES CHANG

* DEHAVEN, B. — FORMER HE
SCHOOL '

* FORBES, A. - DIRECTOR, LIN




*Alla was a 7 year old, who did not present any physical
exhibited reading and comprehension delays inconsistent'y

theory techniques:
* Reading Recovery (an intensive reading pro

School Based Support Team Evaluation

Classification of ‘Learning Disabled’ ‘

Sylvan Learning Center

Retained in Grade 2

After Lindamood-Bell, Alla’s reading and comprehensi
which are cognition theory rich. Alla received furt upp
School (WPS), which was also cognition theory rich." Alla beca
the basketball & softball team, and was mainstreamed ba
services for grades 10-12. She received a Regents Diploma
associates degree. She is currently finishing her BS degree, ls’a ,
wife, and mother. i




EMPIRICAL DATA

LMB/Woodcock Reading & Mastery Tests
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(Reading)-LMB (Reading)-LMB (Spelling)-LMB (Spelling)-LMB

M Series 1 Series 2 Series 3 Series 4

The data above reflects Pre-eval, Eval, and Re-Evaluations of the
Woodcock Reading Mastery Test & the Wide Range Achievement Test
(Spelling) given to Alla on 10/30/2003, 3/5/2004, 5/4/2004, and
8/17/2004. While the data reflects a steady increase in Alla’s reading and
comprehension, the slight decline at the end was the result of Alla
spending her summers away, without the reinforcement of cognitive
learning.

What is most important about the observation of the decline in *Alla’s testing scores during periods where she was away without the reinforcement of
cognitive theory for extended periods of time, is that it presented a pattern of decline whenever there was a long-term absence of effective cognitive programs
to assist with her learning process. This was witnessed again when the last IEP report was constructed for Alla in 2011. *The IEP showed that despite Alla’s
grades and the fact that she was graduating from high school, her last assessment reflected a grade equivalent of 10.9; thus, CTT was ineffective because her

LMB/ Gray Oral Reading Test
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The data above reflects Pre-eval, Eval, and Re-Evaluations of the Gray Oral
Reading Tests given to Alla on 10/30/2003, 3/5/2004, 5/4/2004, and
8/17/2004. The exam tests for raw & standard reading rate, accuracy,
fluency, and comprehension While the data reflects a steady increase in
Alla’s reading and comprehension, the slight decline at the end was the
result of Alla spending her summers away, without the reinforcement of
cognitive learning.

public high school did not possess the appropriate program to assist Alla through her learning challenges.

*NYC DOE Records Management did not provide IEP's from Alla's 12th Grade Year as requested; not even at the request of their attorney

*Alla Walter’s name has been changed for anonymity



FINDINGS




OUTCOMES

* Analysis shows that Lindamood-Bell & Wi
cognitive programs

* The ‘Right’ cognitive theory program
the Teachers College Reading & Writt
unavailable; However, feedback rega

e Controversial
* Not best suited for inner city kids
* Does not meet the needs of ESL students

 Scientific portion of program is not fully uti
quantifiable data to prove scientific methodology work

* Remediating students in grades 6-12 has prove? prob;_ '

 10-30% of youths in juvenile detention have ‘,
discovered for the first time after detainment.



OUTCOMES

* Incarceration is up 700% since 1970, )
people of color from underserved commt

* The law allows public school classroo
classrooms in underserved communiti
out services a disruption opposed|
classifications.

* In the case of Alla Walters:

* NYC DOE ignored some of the orders giv
* Alla’s progress was most evident with.‘lga

do well; Collaborative Team Teaching after ma

* Strong advocates and a willingness to learn még,_’
of children with learning disabilities



RECOMMENDATIONS




ied as
in their

Similar to MRE environments, create classes
Learning Disabled, grouping them by"
evaluations, and teach them using
cognitive programs. After 2 years, begi
general education with the continuity o
their progress L

Institute a 2-Part Focus; One focus
students who typically don’t have the
and represent a high risk of dropping o
grades K-5 to avoid latent interventions

Work together with the United Federati
what a special education curriculum re
based methods such as cognitive theory means on @
scale N




CONCLUSION




for college, career, and civic readiness. This means grac
between general or special education, are not prepare

ool.

e~ &

igh sch

-~

* increase their reading and comprehension |
* greatly level the playing field between gen
* provide special education students and the
* restore their faith in the public school syste
* reduce the amount of yearly impartial heari
* allow funding reserved for Impartial Hearing
the NY education system
* save tax payers time and money



THANK YOU




